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Why consider diversity in youth mentoring?

Race, ethnicity, and culture
— Cultural processes

— Research

— Sample Programs

Gender
Development



Ana is a 16-year-old Latina who lives in Chicago. Ana’s
parents immigrated to the U.S. from EIl Salvador for
economic opportunities and to provide their children
with a better life. Her mom decides to put her in a
mentoring program because Ana has been misbehaving
at school. Ana is matched up with Ellen, a middle-class
White woman who lives in the suburbs and is a lawyer.
During one of their outings, Ana and Ellen talk about
college. When Ellen asked her where she wants to go
to school, Ana names some local colleges. Ellen tells
her that she should think about going to a school out-of-
state so she can learn to be independent. Ana doesn’t
think her parents will be ok with that. Ellen then states
that it's really important that Ana fulfills her dreams and
not worry too much about her parents.



Needs and characteristics vary

Youth shape their relationships with mentors

Mentors become a part of youth’s social
network



Which i1s more effective?
— Cross-race vs. same-race mentoring?



Proponents of same-race mentoring

Proponents of cross-race mentoring



Some findings are favorable towards cross-race
matches (e.g., Rhodes et al., 2002)

Some findings are favorable towards same-race

matches (e.g., Grossman & Rhodes, 2002; Rhodes et al.,
2002)

Some researchers found no differences between
same- and cross-race matches (e.g., DuBois et al.,
2002; Parra et al., 2002).



Cultural processes (Betancourt & Lopez,
1993)

Similarity on other dimensions (Ensher &
Murphy, 1997)



Ethnic identity

Stereotype threat



Cultural mistrust

Cultural sensitivity of the mentor



Immigrant youth stressors
— Exclusion

— Poverty

— Separation

— Strain in parent-child relationships

Roffman, Suarez-Orozco & Rhodes, 2002
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Cultural values of mentor & mentee

— Individualism

— Collectivism

— Familism



White college students identify both relatives
and non-relatives (Cavell et al. 2002)

Latino and African American youth identify

mostly relatives (Rhodes et al., 1992; Rhodes et al.,
1994, Sanchez & Reyes, 1999; Sanchez et al., in press)



140 Latino 12™"-grade students

— Gender

» 52% female; 48% males
— Mean age

e 17.88 years (SD = .66)
— Ethnicity

o 42% Mexican; 39% Puerto Rican; 10% other (e.g.,
Nicaraguan, Cuban); and 6% biethnic (e.g., Puerto Rican &
Mexican)

— Generational status
» 83% children of immigrants
o 32% first, 51% second, 8% third, 4% fourth generation



[]
[]




0 ‘* - "

-, ' =

-~
=

Most of their mentors are family members
— Speaks to their value for familismo

— Supportive & encouraging role
e But there are limitations to their role

[My son] had to go to his room and go study.
For a couple of months | kept him there. |
said ‘you go to study. [But] | can’t help you
because | don’t know what to do.’...l went to
talk to his counselor and they helped.



lower absenteeism rates ( =-.21; p<.05)

greater educational expectations ( =.20; p<.05)

greater sense of school belonging ( =.27; p<.01)



Having nonfamilial mentors

— made a difference in educational expectations &
expectancies for success

Having either nonfamilial or familial mentors
— made a difference in sense of school belonging



Cross-Cultural Mentoring Project (Salzman,
2000)

Therapeutic Group Mentoring Model (Utsey et
al., 2003)



Celebrating our Sameness and our Differences:
Cultural Diversity (GirlPOWER!; DuBois et al., in press)

Workshop Goals:

— To help girls develop a positive ethnic & racial identity.

— To help mentors and girls share their cultural
backgrounds with each other.

— To help girls learn strategies for coping with prejudice
and discrimination.



She iIs POWERful!

— Identifying positive female role model in youth’s
culture

My Culture in the Movies!

— Exploring prejudice and discrimination and
identifying healthy ways to cope with this.
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Friendship development

Help-seeking

Teacher-student relationships
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Instrumental vs. psychosocial mentoring (Allen
& Eby, 2004; Bogat & Liang, 2005)
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Models of emotional vulnerability and
connection

Close and enduring connections

A safe space for vulnerability and emotional
support

Emotional connection and masculinity
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Gender of mentee unrelated to effectiveness
of mentoring programs (DuBois et al., 2002)

Premature termination of match seem to be
slightly more likely among female matches
(Grossman & Rhodes, 2002)



Boys and girls seem to be referred to

mentoring programs for different reasons
(Rhodes, 2002)

Role of gender in relationship formation
(Rhodes, 2002)
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Mentoring program targeting African
American and Latina adolescent girls

— Strengthen mentor-youth relationships

— Provide opportunities for social connections
— Focus on issues relevant to adolescent girls
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Other gender specific aspects

— Workshop topics
 Interpersonal relationships
e Issues that affect the health and well-being of girls

— Positive images of girls and women
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Little iIs known about role of youth’s
development in mentoring

Youth aged 10-12 years less likely to
terminate mentoring relationships than older

youth aged 13-16 years (Grossman & Rhodes,
2002)



Cognitive and verbal abilities

— Recreational activities predicted mentoring
benefits for younger mentees compared to older
mentees (DuBois & Neville, 1997)

Ability to shape and manage mentoring relationship
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Weak relationship between participating in

mentoring programs and outcomes in middle and
late adolescence (buBois et al., 2002)

-

Type of activities and social support

— Psychosocial support might be more appropriate for early
adolescence

— Instrumental support might be more appropriate for
middle- and late-adolescence
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Cornell Youth Apprenticeship Demonstration
Project (Hamilton & Hamilton, 1999)

— Increase adolescents’ understanding of and
preparation for the workplace

— Provide apprenticeships with adults to
understand the workplace
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Train mentors and staff on youth needs
Clearly specify program goals

Use assessments to understand mentor and youth
before matches are made and to target support

Pay close attention to termination issues



